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CHAPTER I 
STATE1ffiNT OF THE PROBLEM 
The purpose of this study is to develop and evaluate a 
series of exercises in composition planning. Such exercises 
will be in the form of thought-provoking questions, which 
will help a pupil to learn and develop a pattern of thinking. 
This thinking , in turn, should be a means of getting ideas 
for, and improving the content of composition. 
It is hoped that the general dislike for writing com-
positions can be partly overcome by the systematic use of 
such exercises as are to be explained later. It is also 
hoped, that by the constant use of such exercises the caliber 
of written compositions will be greatly improved. 
Pupils have disliked composition writing because of the 
inability to organize facts before starting to write. If by 
a constant use of exercises such as these, a child can become 
accustomed or trained to organize his thinking, then the 
exercises are worth while. 
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CHAPTER II 
BAOKGROill~D OF THE PROBLEM 
When one states that there is a definite need for some 
means to improve written composition, he is making a gross 
understatement. If a poll were taken, results would prove 
that there is an unpleasant association stirred up within a 
person's mind when the word "composition" is mentioned. Why 
should this happen? What causes this feeling? What factors 
contribute toward it? 
Going back over the years, one might remember and say 
that the following factors contributed to his distate for 
composition writing . 
1. Poor assignment, or lack of planning by teacher. 
2. Lack of motivation by the teacher. 
3. Lack of training in good grammar fundamentals; 
the simple things such as sentence structure, 
proper relationship of words, modifiers, etc. 
4. Lack of ability (due a gain to lack of training) 
to organize thinking in a l ogi cal sequence. 
All of these factors, if they are the contributing 
causes, should definitely prove that something is wrong 
- 2 -
3 
with the teaching of composition writing in our schools today. 
Dr. Durrell is inclined to agree with the above state-
ment because in a recent conversation with him on May 20, 
1950~ he implied that if an experiment such as this one, 
done on a large scale, proved that the experimental group 
definitely improved over the control group, then maybe the 
curriculmn should be changed to teach composition by means 
of such exercises. 
CHAPTER III 
SUW~RY OF RESEARCH 
The amount of research for this study might seem lim-
ited. · If so~ it is due to three factors--(1) the fact that 
this subject was decided u p on during a lmost the last week 
of summer school, ( 2 ) the distance from Boston to Waterbury, 
and (3) the amount of research in itself is fairly limited. 
Most of the areas are in related theses. 
1 Cook says~ "The necessity of setting down in writing , 
what one thinks,is the most effective product to thinking. 
One never knows how much he has to offer on any given topic 
until he attempts to write about it. 11 
"Here then is the primary objective of a class in com-
position: not merely the correct expression of an idea, as 
so many fundamentalists assume--but the discovery of an idea 
to express, by means of the necessity of e x pressing it. 11 
2 
Cross and Carney define comp osition as, s kill in think -
ing t h rough some problem and then writing out one's thoughts 
so well that a reader can understand what one has thought 
1 
Luella B. Cook, 11A Technique for Training in Thinking , 11 
English Journal , 36:588-590, October, 1927. 
2Ethan Allen Cross and Elizabeth Carney, Teaching Ehglish 
in Hi gh School, The Macmillan Company, New York, 1940, p. 6. 
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through. 
Most of this research goes along with defining what 
composition means and how association of ideas is an important 
factor in teaching composition. 
Fitzpatrick1 states, "In order to teach the pupils how 
to think, the teacher must provide them with the tools of 
thinking, in the form of habits, in regard to beginning new 
assignments, in discerning the relative importance of items 
and the central idea of paragraphs, and in gathering and 
organizing material for evaluation in oral or written lan-
guage." 
Whittaker 2 in her article states, ''A. mental catalepsy 
takes place when a pupil starts to write a theme. The young 
writer does not know what to write about, how to plan or how 
to begin. 11 
Again later she states, ''Before a beginner can write with 
any effectiveness, he must be helped in ' the process of crea-
tion." 
L. E. Bliss in his thesis of 1931 strikes upon a very 
important item in composition planning. His article goes 
along with what is later also stated in the experiment about 
1Lloyd s. Fitzpatrick, "The Association of Ideas in Eng-
lish Composition, 11 Unpublished Master's Thesis, Boston Uni-
versity, Boston, 1948, pp. 9-12. 
2Charlotte C. Whittaker, "The Shared Contemporary Experi-
ence as a Basis for Freshman Composition, 11 English Journal, 
35:21-29, January, 1946. 
- ~~-=-=--===-~~-~-=-=--=======-~--=-==-=~====~==~====~-=-==~~~~==============~-~==~===9F======== 
control group pupils lacking motivation in the study. 
l 
Bliss says, 11 Just as important certainly as any con-
6 
sideration of methods or textbooks is that of motivation, for 
without adequate motivation of the right kind, no class will 
enter with any zest into the performance of exercises to 
further their composition abilities." 
Again later he says, 11 If it is not the function of the . 
teacher to manipulate the many ingenious and seeming ly p rac --
tical e xpe dients f or securing a nd handling composition, what 
then is h is function? 11 Primarily and principally to arouse 
and direct the thoughts and feeling s of his pupi ls, and by 
this means to control their ways of expressing themselves . 
.Again later, 11Effective motivation in comp osition include 
at least two imp ortant principles. 
(a) The creation of a sufficient force from within and, 
(b) The supp lying of helpfu l conditions without . 11 
An excellent point to be used in favor of setting up a 
group of exercises such as this study does, is brought out 
by Hitchcock2 who states, 11 There is no dependable relation 
between the number of compositions a pupil writes and the 
improvement he makes. Quantity has nothing to do with it, 
1Lawrence Elliott Bliss, 11 The Changing Attitude toward 
High School Composition, 11 Unpublished Master's Thesis, Boston 
University, Boston, 1931. 
2Alfred M. Hitchcock, Breadloaf Talks ££ Teaching Com-
position, Henry Holt and Company, New York, 192 7, p. 6 . 
7 
nothing whatever. Effort alone counts, effort to do a little 
better each time. Unsupervised practice or practice, but 
slightly supervised, is of slight value." 
Hitchcock, a little later, also stresses another very 
sensib le point, namely, ".A. teacher should cut down the number 
of comp ositions required." 
Laidley1 states, "One of the greatest problems in teaching 
En g lish is bound up in the camp interests of our pupils. We ca -
not assume that pupils of junior-high- school age have our own 
interests or interests of older pupils. We must seek earnestly 
for their own interests and allow them to e x press themselves 
abou t the subjects that are important to them. But the g reat 
difficulty lies in finding out what these subjects are. 11 
Again later, nWhile we may re gre t the lack of imag ination 
and feeling of beauty by the children , we should remember that 
the young writers are of a very tender age, that their experi-
ences have been limited , that there h ave been great mechanical 
difficulties in writing , to be overcome." 
2 
Virginia Spriggs says, "Care should be taken to avoid 
dictating our own thought a nd phraseolog y to the pupil, but 
we should never be squeamish about teaching him to e xpress his 
own meaning in as exact language as is possible for him. 
1Mary F ~ Laidley, "Composition Interests of Junior High 
Pupils," English Journal, 14:201-209, March, 1925. 
2Virg inia Pauline Spriggs, Creative Writing May Be 
Taught," En g lish Journal, 37:198-201, April, 1948. I 
===1 
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Later she adds, "Improvement may come after the instruc-
tor has stimulated the pupil's thinking by asking the right 
questions and making the right suggestions." 
l Henry strikes a very important note when he states the 
following, "During conversation a young pupil said to the 
teacher, 'You don't think I would tell my real thoughts in 
a Theme.' The teacher's reaction was, why have themes if 
pupils play with words for the classroom and do their genuine 
thinking outside class. Why go on grading themes, if they 
lack the first essential of writing, sincerity. Maybe this 
is why themes are so dull. 11 
1George Henry, - "How to Get Interesting Themes, 11 English 
Journal, 33:354-355, September, 1944. 
I 
=======9F=======================-~-=-=-=-==========================~~====== 
CF..APTER IV 
PLAN OF THE ~.APERIMENT 
Four schools in our city were chosen because it was felt 
that they contained pupils of comparable national background, 
comparable mental and social ability. Two schools, A and B, 
consisting of 3 eighth g rades, were selected for the experi-
mental group. 
control group. 
Ability Test, 
an Iowa Basic 
Schools C and D of 4 eighth g rades made up the 
These 7 classes were g iven a Pintner General 
Form K, 1in January 1950 . They were also g iven 
2 Language Test, Test C, Advanced Form L. These 
tests were g iven so that a general idea of the pupils' a bilitie 
could be recorded before the experiment. 
The actual experiment was to consist of the following 
factors. 
1. A set of exercises was to be developed which would help 
a pupil to write a better composition. These exercises consist 
of thought-provoking questions which were to enable a pupil to 
develop an outline which would guide his thinking and keep it 
relevant and pertinent to the subject. The exercises were to 
be given only to the experimental group. The control group 
1Rudolph Pintner , Pintner General Ability Non-Langua~e 
Intermediate, Form K, Grade 4-9, World Book Company, New ork, 
1945. . 
2 Iowa Every-Pupil Tests of Basic Skills, Test C , Advanced 
Form, Basic Languag~ Skills, Grades 5-9, Houghton Mifflin Com-
pany, 0oston, 1945 . 
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would simply write compositions, without benefit of such exer-
cises. 
2. Four main topics were chosen and these topics were di-
vided into 3 units each, making 12 units or 12 compositions. 
The experimental group would outline 8 composi tions, write 4; 
the control group would write all 1 2 . Three of the topi cs were 
1 
chosen from the McKee Language Series and the fourth (not a 
topic exactly) was chosen at that time, because it was an 
important item being discussed by the classes at the time. 
The experimental group functioned in the following manner. 
It took the first topic and began to develop the first unit. 
It developed the unit under the teacher's direction. (She fol-
lowed directions, given to her by the conductor of the experi -
ment.) She asked thought-provoking ques tions and thus began 
to guide the pupils' thinking in setting up an outline. 
For the second unit, the class was divided into groups 
of 3 pupils each. These groups, with one member of the g roup 
as a recorder , developed their own outlines, and at the end 
of the period, suggestions from each g roup were placed on 
the board, and discussed by teacher and pupils . 
For the third unit under each topic, each pupil in the 
experimental group was asked to write a composition only, 
without the aid of any outline. After having had practice in 
two units, he should now be starting to develop his thinking 
in an org anize d manner. This was the basis of the whole 
lPaul McKee and others , Perfecti£g Your Language, Language 
for Meaning Series, Houghton Mifflin Company, Boston, 1948. 
ll 
experiment. Would the experimental group, after having de-
veloped 8 outlines and written 4 compositions, be able to 
write a better composition than the control g roup, who had 
no experience at all with so-called thought-provoking exer-
cises. 
The control g roup had no planning, no discussion and no 
help from the teacher. It merely received the title of the 
unit and was told to write a composition on that title. They 
wrote 12 compositions in this manner, which manner resembled 
the type of composition assignment, given by many teachers, 
and was usually followed by a reaction o~ displeasure by the 
students. 
Before the experiment could begin, however, there had 
to be developed an "initial" and a 11 final 11 test, the .compari-
son of whose scores would actually show which group fared 
better, from the experiment. These two tests had to be so 
developed, that they would exactly compare in make-up with 
the units in the experiment. 
The following pages show in order: 
(a) Directions to the Teacher 
(b) Test I or the "Initial Test rr 
(c) Topic I--Unit I--Unit · II--Unit III 
(d) Topic II--Unit I--Unit II--Unit III 
(e) Topic III--Unit I--Unit II--Unit III 
(f) Topic IV--Unit I--Unit II--Unit III and 
(g) Test II or the "Final Test" 
{a) 
TEST ON COMPOSITION PLANNING 
DIRECTIONS TO THE 'I1EACHERS 
---
The following test is to be given to all pupils par-
ticipating in the experiment. The trial units will be de -
velop e d by class discussion and the pupils may write on 
page # 2 of the test paper. Page s 3 and 4 contain the test 
and these pages will be scored. The time for the test is 
thirty minutes. 
READ TO THE CHILDREN 
- - --
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Look at Pages #3 and # 4. This is a test on composition 
writing . There are four units in the test and you are to 
develop outlines for the first three. For unit #4 you will 
v~ite a full composition without f irst writing down an out-
line. 
uNow look at page 3 and read silently while I read 
aloud. If you were going " etc., etc.,--Do the same for 
2-3-4. ~ue s tions? 11 
"Now look at page 2. These are trial units and I 
will lead the discussion on Examples # l and # 2. You will 
develop # 3. Let us look at Example # 1. It is already de-
veloped and was done so by answering the following ques-
tions." 
1. What make of auto is it ? 
2. What color is it? 
3. What acces s ories does it have'? 
4. Wh~re have you been in it ? 
5. Who drove it? 
11 Now look at Example # 2. The title is 11 The Hou se I 
Live In." Let us develop the out l ine in the following manner. 
I will ask questions and you will put down the answers. 
1. What type is it? (one family etc.) 
2. What is its composition? (brick, wood, etc.) 
3. What extras does it have? (yard, garage) 
4. Who owns it? (parent, land,lord) 
5. How long does he have it? (years, months,) 
6. Do you prefer brick or wood? (why) 
13 
" Now look at Example # 3. The title is 11 1VIy Favorite 
Sport. 11 Develop it by asking yourselves questions as I did 
on # 1 and # 2. I will put the pertinent ones on the board 
to help guide you. You may use the other side of the paper. 
For the writing of the composition use regular composition 
paper. 
11Any questions ? If not, start t h e t est." 30 minutes. 
14 
(b) 
Initial Test--page l 
TEST #l ON COMPOSITION PLANNING. 
NAME : _________________________ _ 
DATE OF BIRTH: ____________________________ ___ 
PRESENT AGE: _______________ years, ______________ ~months. 
GRADE ______________________________________ _ 
SCHOOL ____________________ ~--------------------------
TEACHER ________________________________________ __ 
15 
Initial Test--page 2 
TRIAL EXAMPLES TO BE DONE BEFORE THE TEST. 
On this page there are examples of means used in making an 
outline before writing a composition. (The teacher will 
consult her directions.) 
Example #1. 
Using the above topic 
topic. 
II OUR NEW CAR II • 
1. A two door 1947 Oldsmobile. 
2. Two tone green. Dark green 
3. Radio, heater, mirrors, etc. 
4. Boston, New York, etc. 
5. Father, Mother, etc. 
as a sample, make an outline for 
roof. 
this 
Example #2 . 11 THE HOUSE I LIVE IN 11 • 
1. 
---------------------------------
2. 
------
3. 
----------------------------------
4. 
-----------------------------------
5. ______________________________ __ 
6. 
----------------------------------
ETC ••.• 
In developing this unit, you will develop it by asking your-
selves questions, volunteering the information to the teacher 
and having her put the best questions on the board. This will 
help guide you in your thinking. Keep your thinking pertinent 
to the subject. 
11 MY FAVORITE SPORT" , 
1. 
---------------------------------
2. ETC. 
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Initial Test--page 3 
TEST #l. 
If you were going to write a composition on the follow-
ing topic, how would you go about it? You would first de-
velop an outline so tha t your thoughts would follow in proper 
sequence. Try to have as many thoughts as possible, think 
them out clearly, then write them down. Develop an outline 
only, for this topic. 
tion'~ 
11 THE JOB I WANT WHEN I GRow· UP 11 • 
TEST /J2. 
How would you describe a favorite person in a composi-
Develop an outline only, for the following person. 
11A DESCRIPTION OF l\1Y BEST FRIEJI.IDn . 
1'7 
Initial Test--page 4 
TEST 1/3 
How would you develop an outline which would help you 
to write a composit i on on the biography of a famous person? 
"PRESIDENT HARRY S. TRUMAN " . 
Wr ite a COMPOSITION ONLY on the following topic. By 
now, you should be able to organize your thinking so that you 
are able to write a well organized composition. Don't rush 
into the writing of a composition. Think what you want to 
aay, try to organize it in your mind, try to ke e p pertinent 
facts together and above all keep it in proper sequence. 
Now write the composition. 
11 0UR CLASS PICNIC THIS JUNE". 
(c) I--pag e 1 
DIRECTIONS TO TEACHER. 
TOPIC # I--DESCRIPTION. 
UNIT # I-- 11 IVfY FAVORITE MOVIE STAR". 
A. Put the topic on the board and then proceed to 
develop it by teacher-led class participation and dis-
cussion. 
B . Read to the pupils: 
18 
We are going to develop an outline on the above 
topic; we will plan and develop it as tho we are going to 
write a composition. I will help by asking leading ques-
tions and you will respond by offering all the sugges-
tions and answers that are pertinent to the topic. 
C. Here are some point s to remember in writing descrip-
tion. 
1. Give enough details to make a mental image 
which can be matched only by the person or thing you are 
describing. 
2. When many details are necessary, g ive first 
a general description, then add details in an orderly 
manner. 
3. Use exact words. 
4. Use comparisons to make details clearer. 
D. The teacher will write the questions on the b oard 
and will then write as sub-topics the answers the pupils 
give . 
E. Have a child record what is written on the board and 
give this paper to the teacher who will return it to Mr. W. 
F . The teach er is requested to add any questions which 
she wishes to ask to the following list. 
1. Describe your favorite movie star. 
a. Height ..• be exact. 
b . Wei ght •.• stout, slim, ???? 
c. Color of h air, style, ? 
d. Skin, eyes, teeth , nose, ? 
e. Clothes, sty le, texture. 
f. Personality : voice, diction, mannerisms , 
gaits , etc. 
g . Special traits ? 
h . Any other questions and suggestions may 
be added. 
19 
(c) I--pag e 2 
DIRECTIONS TO THE TEACHER 
TOPIC# I--DESCRIPTION. 
UNIT # 2-- 11 0UR SCHOOL 11 • 
A. Put unit on the board and have it developed by 
class participation in pupil groups of three. These 
groups will work separately and quietly and develop an 
outline similar to Unit I, using the same me thod, without 
help from the teacher, as leader. 
B. Read to the pupils. 
We are going to develop this outline in the 
same manner as ·#I except you will do it without my help. 
One of the group will act as recorder and copy down all 
the ideas of his group. The teacher will collect these 
papers. Wben we are ready, we will write some of the 
outlines on the board and combine the ideas until we 
have the best outline. 
C. The teacher will have another pupil keep a record 
of what is on the board, for Mr . W. The teacher will col-
lect all papers from the pupils so that all will work. 
TOPIC #I--DESCRIPTION. 
UNIT #3-- 11 THE HOUSE I LIVE IN 11 • 
A. Write title on the board and have each pupil 
write a composition on it, without benefit of a written 
outline. 
B. Read to pupils. 
You will now write a comp osition on the above 
title but you will not develop an outline. However, with 
the experience you have had writing outlines for the two 
previous units, you should be able to organize your 
thoughts in such a manner as to enable you to write a 
g ood outline. 
C. The teacher will distribute paper and have pupil 
place h is name and name of school on it. Collect them 
when pupils finish and return to me. 
20 
(d) 
DIRECTIONS TO THE TEACHER 
TOPIC #2-- ns AFETY" 
UIUT f./I -- 11HOW TO SET UP A SCHOOL SAFETY PATROL 11 • 
A . Put the title on the board and develop it by 
teacher-led class participation. 
B . Again the teacher will tell the pupils that they 
are to develop the outline by means of questions from the 
teacher and resp onse s from the pupils. 
C. The teacher will write the questions on the board 
and will write as sub-topics the pupils' answers. 
D. Hav e a pupi l record wha t is written on the board . 
E . Here are the questions. 
a. Wha t is the purpose? 
b. How many pupils will it have? 
c. Wha t are their dut ies? 
d. What are t he ir r esponsibilities? 
e. Vfha t should their qua lifications be? 
f. Who should train them? 
g . vVha t are their legal respons ibilities? 
h. How to g et other pupils to co-operate? 
etc. 
UNIT -#2-- 11 HOW MAKE PLAYGROUNDS SAFER 11 • 
A . As in Topic # I--Unit #2, this will be developed 
by pupil groups of three. The best ideas will be placed 
on the board and a record kept. All papers will be col-
lected. 
B. The teacher will help by walking aro 1..md the room 
and offering where needed. 
UNIT #3 --"PROPER CONDUCT ON A SCHOOL BUS" . 
A . The pupi ls will write a composition on this 
title without the aid of an outline. 
B . The teacher will distribute paper and collect 
the work when it is finished. 
--=-======~r=-~---~-=-=-=====================-==-~-~~~~========================~======== 
21 ( e ) 
DIRECTIONS TO THE TEACHER 
TOPIC #3--EXPLANATIONS 
UNIT #l-- 11 H01JIJ TO IVIAY>E FLAPJACKS 11 • 
A . This unit, as the others were, will be developed 
by teacher-led class participation. 
B. Again the teacher will tell the pupi ls to develop 
the outline by means of questions from the teacher and 
responses from the pupils. 
C. The teacher will write the ques tions on the board 
and will write as sub-topics, the pupils' answers. 
D. Have a pupil record what is written on the board. 
E. Here are some rules for making clear explanations. 
a. Make main parts separate and clear. 
b. Include in each part all steps necessary 
to understand that part. 
c. Arrange steps in logical order. 
d. Use words that give exact information about 
sizes, distances, etc. 
e. Use any diagram, comparison, picture or 
other device t o make picture clear. 
Here are the questions. 
1. What materials and equipment do I need? 
2. How put the materials together? 
3. How do I cook the flapjacks? 
4 . How should they be served? 
II 
UNIT #2- - HOW TO PLAN A SCHOOL PLAYGROUND". 
A. This unit will be developed by groups of three 
pupils making the out line. 
UNIT #3- - 11HOW OUR SCHOOL LIBRARY FUNCTIONS" . 
A. The pupils will write this unit as a comp osition 
without the aid of a written outline . 
B. The teacher will collect the paper s and place in 
alphabetical order. If she will be so kind , I would 
appreciate all material in such order. 
---====1~============-=-~=-~--==-==============================~====== 
{f) 
DIRECTIONS TO THE TEACHER 
TOPIC #4 --ANNOUNCENffiNTS 
UNIT # I--"COMING GLEE CLUB CONCERT" . 
A. Put the title on the board and develop it by 
teacher-led class discussion and participation. 
B. Follow directions as in number 1¥I. 
C. Here are some questions. 
1. ~~at is to be presented? 
2. By whom? 
3. Directed by whom? 
4. Time and place. 
5. Purpose? 
6. Type g own--made by whom? 
7. How often presented? 
8. Reaction of public? 
etc. 
UNIT #2 -- 11 COMING CONCERT BY SCHOOL BANDn. 
A. Put title on board and develop it by class 
participation in pupil groups of three. 
22 
B. Follow directions as in n~~ber 2 of other units. 
UNIT #3-- 11 COMING GRADUATION EXERCISES 11 • 
A. WRITE A COMP OSITION ONLY ON THIS UNIT. 
USE REGULAR COMPOSI TION PAPER. 
(g ) Final Test--page 1 23 
TEST #2 ON COMPOSITION PLANNING. 
NAME : _________________________________________________ ___ 
DATE OF BIRTH: _____________________________________ __ 
PRESENT AGE: ____________ ~ _____ years ________ ~months 
GRADE~· ~· ---------------------------------------------
SCHOOL _________________________________ -----------------
TEACHER __________________________________________ __ 
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(g) Final test--page 2 
TRIAL EXAMPLES TO BE DONE BEFORE THE TEST . 
On this page there are examples or means used in making 
an outline before writing a composition. (The teacher will 
consult her directions.) 
Example # I-- 11 0UR NEVV CAR". 
1. A two door 1947 Oldsmobile. 
2. Two-tone green. Dark green roof, etc. 
3. Radio, heater, mirrors, etc. 
4. Boston, New York, etc. 
5. Father, mother, etc. 
Using the above topic as a sample, make an outline for 
this topic. 
Example # 2-- 11 THE HOUSE I LIVE IN" . 
1. 
----------------------------------------
2. 
----------------------------------------
3. 
-----------------------------------------4. ______ . ________________________________ __ 
5 . 
---------
6. 
---------
In developing this unit, you will develop it you~self, 
by asking questions, volunteering information to the teacher 
and having her put the best questions on the board. This 
will help guide you in your thinking . Keep your thinking 
pertinent . 
Example #3-- 11 IviY FAVORI'l1E SPORT". 
1. _______________________________________ __ 
2. 
-------------------------------------~ 3. _____________________________________ __ 
4. 
------------------
5. _______________________________________ _ 
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(g) Final test--page 3 
TEST #I. 
If you were g oing to write a composition on the following 
subject, how would y ou go about it? You would first develop 
an outline so that your thoughts would follow in proper se-
quence. Have as many thoughts as p ossible, think them out 
clearly, then write them down. Develop an outline only, below 
"THE GIFT I WANT POR GRADUATION" . 
TEST #2. 
How would you describe a favorite person in a composi-
tion? Develop an outline only, for the following topic. 
"A DESCRIPTION OF DWI GHT D. EISENHOVVER 11 • 
(g) Final test--page 4 
TEST #3. 
How would you develop an outline which would help you 
to write a composition on the biography of a famous person? 
"GOVERNOR CHESTER E. BOWLES". 
Write a composition only on the following topic. By 
now, you should be able to organize your thinking so that you 
can write a well organized composition. Don't rush into the 
writing of a composition. Think what you want to say, try 
to organize it in your mind, try to keep pertinent facts 
together and above all, keep it in proper sequence. Now 
write the composition ONLY. 
"WHAT I PLAN TO DO AFTER GRADUATTON 11 • 
Write on regular composition paper. 
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The compiled material so far on the test was as follows: 
1. Pintner General Ability Test--Form B. 
2. Iowa Basic Language Test--C--Form L--Advanced Battery. 
3. Initial Test. 
4. Four Units--3 topics each. 
5. Final Test . 
Scoring of the Tests 
It was decided in scoring both tests, that simple ideas 
that showed simple, single thoughts would be given a score of 
1 each. ThoL~hts or ideas which showed that they could be 
developed or elaborated upon were given a score of 2 each. 
The number of ideas were counted and recorded as the raw 
score on the test. 
In order to make the scoring more objective and keep 
prejudice out of the scores, two teachers (entirely divorced 
from the experiment) placed a number on the front cover or 
information sheet and on the number #1 sheet of each test 
booklet. The information sheet was then removed, and' filed 
away. All the tests were thoroughly shuffled, and then the 
scoring began. When the scoring was completed, the informa-
tion sheets and corresponding tests were reassembled. 
CHAPTER V 
ANALYSIS OF DATA 
Pupils of the eighth grades were selected for this 
study. They were tested before and after the experiment , 
with a test on composition planning. 'I'hey were then equated 
on C.A., M.A., I. ~ ., Iowa Basic Language Test, Initial and 
Final Test results. 
The following tables will show comparisons of scores 
between the two groups. 
N. 
Exp. 81 
Cont. 94 
TABLE I . 
COMPARISON OF CHRONOLOGICAL AGES IN MONTHS 
BETWEEN EXPERI1ffiNTAL AND CONTROL GROUPS. 
S.E. S .E. M. S.D. of Diff. of D. Mean 
1'71.07 10.07 1.12 2.00 1.54 
173.07 10.35 1.07 
C.R. 
1.299 : 
C.R. shows no si gnificant difference between the means 
of experimental and control groups, showing that the two 
groups are not significantly different in ages. 
- 28 -
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TABLE II. 
COMPARISON OF IvlENTAL AGES IN MONTHS--PINTNER TEST. 
- --
N. M. S.D. S.E.of Diff. S.E. C.R. Mean of D. 
Exp. 81 158.95 23.45 2.61 2.22 3.36 .661 
Cont. 94 156.73 20.48 2.11 
C.R. shows no significant difference in the means of the 
mental a ges. It shows that both groups are alike in the level 
of mental development. 
TABLE III. 
COMPARISON OF THE I. ~ . SCORES OF BOTH GROUPS. 
N. M. S.D. S.E.of Diff. S.E. C .R. Mean of D. 
Exp . 81 97.37 13.32 1.48 1.93 1.98 0.976 
Cont. 94 95.44 12.68 1.31 
C.R. shows no significant difference in the I. ~ . means, 
meaning that both groups are similar in intelligence, or 
better yet, in brightness. 
-------------~-- -·. ·-- --- - -------------~-~------------- ·-
--~-==-==--=--=--=--===-=-==--===---=--=--"--=-·c..:-=-=--=--=-=-=--=--=-==-=:...:===- ---- .. -
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TABLE IV 
COMPARISON OF IOWA BASIC LANGUAGE TEST SCORES--
FORM L. 
S.E.o.f S.E. 
N. M. S.D. Mean Di.f.f. of D. C.R. 
Exp. 81 8.36 1.41 0.16 0.68 .23 2.96 
Cont. 94 7.68 1.62 0. 17 
C.R. shows or approaches significance. They are similar 
but the experimental group tends to be superior to the control 
group in language. 
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TABLE V. 
MEAN qOMPARISON OF EXPERI~ffiNTAL AND CONTROL GROUPS 
IN (A) INITIAL TEST AND (B) FINAL TEST. 
A. INITIAL TEST COMPARISON. 
N. M. S.D. S.E.of Diff. S.E. C.R. Mean of D. 
Exp. 81 25.84 9.08 1.00 3.92 1.23 3 . 194 
Cont . 94 29.76 6.88 0.71 
C. R. is significant, showing that the experimental and 
control groups differed on their achievement in the initial 
test, :the mean for the c ontrol group being superior by 3.92 
·points. 
B. FINAL TEST COMPARISON. 
------
M. S.D. S. E.of Diff. S.E. C.R . N. Mean of D. 
Exp. 81 31.06 8.94 0.99 4.56 1.18 3 . 864 
Cont. 94 26.50 6.18 0.64 
--------------------------------------------------------------
C.R. is significant, showing that the experimental and 
control group means differed in the final test to the extent 
of 4.56 points; but unlike the initial test, the experimental 
group was superior to the control. 
=-==-=-~~~=-=·~· ~~=====-~--==-=-===~=-=-==~~=-=-==-===============~-=-~==~==========-==----~======== 
---------
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TABLE VI . 
GAIN IN COMPARISON OF .EXPERIMENTAL GROUP 
IN I NITIAL AND FINAL TEST. 
S.D. 
S.E.of 
N. M. Mean 
S.E. 
Diff. of D. C.R. 
Initial 81 25.84 9 .08 1.00 5.22 0 . 81 6 . 421 
Final 81 31.06 8.94 0.993 
C.R. is highly significant, indicating that the improve-
ment shown in the final test was due to factors other than 
chance . 
N. 
Initial 94 
Final 94 
TABLE VII. 
GAIN I N COMPARISON OF CONTR OL GROUP 
IN INITIAL AND FINAL TEST. 
M. 
29.76 
26.50 
S.D. 
6.88 
6.18 
S.E.of 
Mean Diff. 
0.71 -3.26 
0.64 
S . E. 
of D. 
0.74 
C.R. 
4.405 
C. R. is significant. There is no gain indicated in the 
final test. In fact the control group did more poorly on 
the final test. Why? The following factors might be the 
reas on: (a) boredom; ( b ) loss of interest; or (c) lack of 
motivation on part of pupils. 
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From the fi gures in Table VII one sees that the control 
g roup did more poorly on the second test than it did on the 
initial test. The only exp lanation there seems can be made 
for this showing is as follows: the time limit on both tests 
was 30 minutes. There were four parts to each test--three 
outlines and one composition--which meant approximately 7i 
minutes for each part. When the initial tests were being 
corrected, one school seemed to have extremely long composi-
tions. This was very noticeable because the compositions 
from other schools were of normal length. If the time limit 
were adhered to, naturally a longer composition meant greater 
scores on the initial test. It is felt, therefore, that 
quite by accident, being interested in the administration of 
the test, the teacher might have allowed the class to exceed 
the time limit of 30 minutes. 
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TABLE VIII . 
CONTROL GROUP BREAKDOWN- -COMPARISON OF MEANS . 
Initial Final Diff . 
School c 28.88 22.89 5 . 99 
School D 30.47 29.86 0 . 61 
Diff. 1.59 6.97 
The above table shows that School D s h owed only a slight 
difference between the initial and final tests to the extent 
of only 0.61. This difference is apparently not significant , 
which is as e xpected . 
In the other school, however, there was a serious loss 
in the final test mean to the extent of almost 6 points 
(5.99) . 
This breakdown of the two schools in the contro l group 
.further explains what happ ened to cause the control group 
to fare more p oorly on the final test. School C showed a 
serious loss in the second test, whi ch was responsible for 
the control group having such a poor showing on the final 
test. 
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81 
94 
TABLE I X. 
COMPARISON OF "GAINS IN IDEAS" 
EXPERIMENTAL VS. CONTROL 
Gains 
5.22 
-3.26 
S.E. M 
.81 
.74 
Dif'f. S.E.Diff. 
8.48 1.097 
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C.R. 
7.70 
The critical ratio is highly signifi cant , showing that 
there is definitely a gain in ideas of the experimental group 
over the control group. 
CHAPTER VII 
SUM1ffiRY AND CONCLUSIONS 
As was stated before, if a similar study were to be 
done a gain, the scores for C.A., M.A., I. Q .. , and Iowa test 
should be compared caref ully, and then the two groups more 
carefully selected f or more even comparison. Also, in order 
to get more exact results, a greater number of pupils should 
be tested. This should make quite a difference in arriving 
at truer scores. However, it is felt that, with an experi-
mental group receiving the benefit of such exercises as were 
here used, there should be no doubt as to the outcome. 
More care would be g iven again to the choice of topics. 
More time and instructions should be given to the teacher who 
would aid in administering these tests. It would be an ideal 
situation if one person could administer all tests to the 
pupil. This would eliminate the factor of nervousness, 
doubt, and indecision on the part of other teachers giving 
the tests. 
However, it was a start in the right direction on this 
subject and with the experience herein gained, another and 
much larger experiment on the same subject would be an in-
teresting study. 
- 3 8 -
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If this larger study could be made and proof arrived 
at that an experimental g roup made higher gains than a con-
trol g roup, then maybe a chang e in the curriculum, on teach-
i ng composition writing, would be welcomed by teachers and 
pupils both. 
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